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FOCUS: REVIEWS

"BROWSING WITH BILL"
William Bergeson
Director of Reading
Mt. Pleasant Public Schools
Professional Reading

Rebus approach, and the Glass Analysis
method.
Both formal and informal techniques
for reading diagnosis are discussed in
Chapters 7 and 8. The informal assessment procedures such as teacher-made
tests are described in Chapter 7. The
formal assessment procedures, such as
standardized tests are presented in Chapter 8.
Chapter 9 is well worth the price of
the book. Chapter 9 discusses the research related to the reading of slow and
disabled learners. The research suggests
that lack of progress in reading cannot be
due to the child alone or to the method
alone, but rather to the match between
the child's characteristics and the methods
and materials presented to him or her.
Perhaps as the authors have stated, "If a
child hasn't learned to read, he/she hasn't
been taught."
With the concept of mainstreaming
gaining much popularity and with legislative and court decisions telling us that
the atypical child has to be retained in the
regular classroom, this book should be
read by those of us affected. This book
provides some of the answers to questions
that the mainstreaming trend presents;
mainly, the new and unique problems of
providing reading instruction for these
pupils in a regular classroom.
This book is not highly technical or
overly specific, but it provides a general
over-view of teaching reading to slow and
disabled learners. A unique part of the
book is the authors' approach to teaching reading based on a theory of three
developmental stages of learning: Stage I,
reading wholes; Stage II, learning details;
and Stage III, reading without awareness
of details. This theory makes much sense
and is used as a framework by a number
of reading authorities.
Even though I find this book quite
noncontroversial, the authors do lend
support for a language experience and
phonics programs for the atypical learner.

Teaching Reading to Slow and Disabled
Learners, Samuel A. Kirk, Sister Joanne
Marie Kliebhan, and Janet W. Lerner. 304
pages; Houghton Mifflin Company. 1978.
The title of this book caught my eye
as we all have problems structuring a
reading program - methods and materials
for slow and disabled learners. These
atypical learners, according to the authors,
require much repetition in order to learn,
and require more systematic instructional
procedures for learning to take place.
As the title suggests, this book is designed to help teachers and prospective
teachers teach reading to slow and disabled learners. Chapter 1 presents characteristics of children who are slow learners
and those who are disabled learners.
Chapter 2 discusses the concept of reading readiness and the problems of preparing children for reading. Several principles for teaching readiness are presented
in this chapter.
Chapters 3 through 6 deal with
methods and materials for teaching reading to exceptional learners. Because
methods and materials that have been useful for normal learners are usefu'l for
atypical learners in a modified form,
Chapter 3 reviews developmental methods
and materials used in the regular classroom. Adaptions of these developmental
programs for use with atypical learners
at the beginning stages of reading are presented in Chapter 4. Chapter 5 discusses
adaptations of developmental methods
for the advanced stages of reading. Chapter 6 presents the special methods or remedial techniques for teaching reading to
atypical learners. The methods presented
in Chapter 6 are select, highly specialized
ways of teaching reading. Such remedial
methods discussed in this chapter include
the V AKT approach, the Fernald rnethod,
the Gillingham method, the Hegge-KirkKirk approach, the neurological impress
procedure, the Edmark method, the Distar program, the doze technique, the
47
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All in all, this is a good up-to-date book
with many suggestions offered, with statements and opinions based on current
research. This is a book I would recommend that the elementary classroom
teacher read.
Professional Reading
The Language Experience Approach For
Teaching Reading. Mary Ann Hall. 4 9
pages. International Reading Association,
1978.
This monograph is written for anyone
interested in using the language experience
approach for teaching reading, for anyone
presently using the language experience
approach, or for anyone wanting t_o do
research on the language experience
approach. This is not a "how-to" book.
It is a book that reviews much of th e
research that has been done concerning
the language experience technique. If one
is unsure about using the language experience approach with his/her students, this
monograph will give that teacher much
supp.ort concerning the feasibility of using
an instructional plan built upon the use
of reading materials created by writing
down children's spoken language. The
student-created reading materials represent both the experience and the language
patterns of the learner.
.
The purpose of this volume, then, 1s to
examine the available research through a
commentary review followed by a combination of the research findings to form
a coherent whole. The final section of the
report is for the researcher as it is this
section that ·makes recommendations for
much future research that needs to be
done.
The author reviewed many of the
research studies concerned with using the
language experience approach ~Le.a.) ~ith
pre and beginning reading mstruct10n.
Most of the research gives much support
for using Le.a. for both readiness and
beginning reading instruction as compared to a formalized basal approac~.
This is especially true for culturally different or slow and disabled students. The
Le.a. group was compared to the traditional-approach group on such_ areas_ as
scores on readiness tests, spellmg skills,
writing efficiency, reading achievement
tests vocabulary acquisition, word attack
skill;, sight vocabulary, and the students'
reading attitudes.
The language experience approach was also researched concerning its effective48

ness with teaching older learners to read late elementary, junior high school, high
school, and adult education students.
Most of the research studies presented
concerned themselves with culturally-different learners, or students who had not
yet learned to read efficiently. Even
though these studies are very limited in
scope as compared to the studies of beginning reading, the Le.a. does seem to
have much merit for these older students.
The existing body of this research does
substantiate that language experience is an
effective way to teach reading. Most of
the research studies reported significant
gains for students in such areas as comprehension skills, writing facility, and
general attitude toward themselves and
reading.
Another area where the author reviewed the research was the extent to
which the language experience approach
actually is used in our schools. One study
reported that only one school system out
of 65 employed the language experience
approach as a major approach to teaching
reading, although in eighteen school systerns experience charts were used in conjunction with formalized approaches.
Another research study concluded that
college professors give prospective teachers
limited exposure to Le.a. in their teacher
education programs. However, since the
1960's, professors increased both their
knowledge of, and receptiveness to, the
language experience approach. In reading
textbooks, the research showed only five
pages from each of 77 examples revealed
any emphasis on the use of dictated
stories for reading and writing.
The research does substantiate that
the language experience approach is an
effective way to teach reading and related
communication skills. The former research
questions, "Which method is best?" "Is
the language experience approach effective?", are no longer appropriate ones.
Instead, as the author stated, "Questions
should examine the features of learning,
teaching, and the learner that affect, or
are affected by, elements of language
experience programs."
Professional Reading
Spelling, An Element in Written Expression. Robert L. Hillerich, 216 pages;
Charles E. Merrill Publishing Company,
1976.
Ah, Spelling. How d~ I teach spelling?
The answer to that question plagues us all.

Second, a phonetic method of teaching
spelling is hardly worth the time. Due to
the nature of the English language, most
attempts to learn spelling by phonic
methods are questionable at best. Learning words by the whole method is a better
technique than learning words by syllable
or phonic rules.
Third, the test-study method is superior to the study-test method when working with most spellers. The students
should start on the frequency list according to where they place on a placement
test. The students need only study the
words they miss on the pre-test. There is
no such thing as the same "demon"
words for all spellers. Each speller has
different words which are demons for him
or her. A reason for the test-study method
lies in the fact that children already know
how to spell about 75 percent of the
words on a given spelling list. By using
the test-study method, the student needs
only study the words he doesn't know,
and does not have to be concerned about
the words he already knows how to spell.
Makes sense, doesn't it?
Fourth, there are certain study steps
that Hillerich believes all children should
use to learn how to spell unknown words.
The study method attempts to use the
auditory the visual, visual imagery and
kinesthetic approaches. The time allotted
for the study of spelling should be between sixty minutes and seventy-five
minutes per week.
Fifth, the child's correcting his own
spelling test, under the direction of the
teacher, is the single most important
factor in learning to spell. The research
seems to support this conclusion. Children who take a pre-test and immediately
correct it themselves, identify their own
personal hard spots in the words they
misspell. Most researchers found that the
pre-test with immediate correction was as
good as additional study, practice, and
final test for mastery on both immediate
and delayed recall tests.
Lastly, and probably most important,
is the idea that spelling supports good
writing. It is useless to learn to spell if
writing doesn't enter into the picture.
Spelling should be placed in proper perspective as one of the mechanics of written communication. Research has demonstrated that spelling can be taught more
efficiently and in less time than is normally devoted to it. The time saved

When my school district was looking at
making a change in spelling programs, I
was approached to lend my expertise
toward the decision-making. I was in a
rea,l quandary; I didn't know very much
about spelling. What would I do? I decided to ask many educational experts,
as my district is in close proximity to a
university community. In order to conserve words and come to the point, they,
the university people, didn't know much
about spelling either. Knowing that the
easiest, most economical way to get information is through the printed page, I
started to read journals and books about
spelling. The best source that I read was
Hillerich's book, Spelling, An Element in
Written Expression.
This book contains two major parts.
Part One reports the research evidence
and suggests the direction that the teaching of spelling and written expression
should take as implied by the research.
Part Two presents the spelling/writing
program itself, as justified by the research
reported in Part One. Because the spelling/
writing program described in Part Two is
a commercial spelling program available
from Merrill, called Spelling for Writing,
and I am not reviewing the program, I will
only report on Part One of the book in
this review.
Hillerich believes spelling itself should
become subservient to the larger goal of
written expression. After all, why learn
to spell except to communicate in writing? Spelling for spelling's sake is very
tenuous at best. With this thought in
mind, the author explains what makes up
a good spelling program. He bases his
ideas on a plethora of research and evidence gleaned from years of study and
observation.
There are six chapters in Part One
which explain and demonstrate, according to the research, what a good spelling
program should consist of. Without going
step-by-step through the chapters, I will
attempt to summarize what Hillerich says.
First, spelling should be taught and
learned by a frequency list. About 3,500
words make up a feasible and economical
automatic spelling vocabulary for elementary school children. To go beyond this
list would add very little to the percentage
of running words used in written language.
The spelling words of highest frequency
in child and adult writing should be
studied by the elementary school children.
49
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should be devoted to increase children's
skill and interest in written communication. Without these skills, the ability to
spell correctly is of little value.
This book has certainly made me more
knowledgeable about teaching spelling.
Every idea that Hillerich's espouses is
based on research. If one is interested in
up-grading his/her spelling program or is
going to make a spelling adoption, I
would highly recommend this book.

from the Word Bill. The teacher then
certifies the deposit by stamping (with a
special "light bulb" stamp provided) the
first blank box opposite that same word
in the child's personal Bankbook. (Each
Word Bill bears a number beside the
word which indicates the word's location
in the Bankbook.) As a record of the
child's progress, the teacher keeps the
deposit slips in an envelope marked with
the child's name. The child keeps his/her
book, and also keeps the Word Bill so
that he/she can practice the word, and,
adding it to oth~r Bills, can play some of
the Word Games suggested by the authors
in the Teacher's Guide.
As the child makes new deposits in
the Bankbook, the teacher requests that
he/she reread "old" words from time to
time, for review, in order to ascertain
that the student still knows them automatically. After the child has read the
"old" word on sight, the teacher stamps
one of the three "interest" boxes next to
the word in the pupil's Bankbook. The
child is encouraged to earn all three
interest credits for each word.

Classroom Material
The Pope-DiNola Word Bank. Lillie Pope
and Alfred DiNola. New Directions Press
1977. (156 Ames Ave., Leonia, New Jersey 07605) $10.00
Every once in a while, something
comes on the commercial educational
market that, besides having some merit,
is quite inexpensive. The Pope-DiNola
Word Bank is such a commercial item.
Basically, this material helps a child learn
a basic sight word list of 200 words by
using a money /banking format.
Teaching children to learn sight words
can make for a very taxing endeavor.
Spending one's time flashing sight word
cards to certain children is very tedious
and generally very ineffective. I'm sure
we have all had second thoughts about
how to teach certain core words to children so that the words become automatic
to them. The Pope-DiNola Word Bank
should help many of our children achieve
a basic sight vocabulary. This material
uses a behavioral format. It motivates the
child to learn the basic sight words because it rewards the student for each
success.
Here is how the program works. Each
child is provided with a personal Bankbook, a Book of "Sight Word Bills",
Blank Deposit Slips and a Sentence-Number Booklet. The child's goal is to learn
to read each of the sight words au toma tically. He/She begins by choosing a
Word Bill. When the student can read the
word printed on it without hesitation, he/
she may then deposit that word in his/her
account. To do this, he/she fills in a
deposit slip by writing on it the word that
has been learned plus his or her name. A
separate deposit slip is used for each
word. The student hands the slip to the
teacher, who then validates the child's
deposit by having him/her read the word

Besides the basic Bank Game format,
the authors present many ways in how to
teach sight words. A directive given in the
teacher's guide which makes me feel that
the authors know how to teach sight
words is this - "It is extremely important
that the child be encouraged, as soon as
possible, to read his/her sight words in a
context along with the words he/she has
learned, or is learning, to sound out. In
this way, the immediate utility of the
sight words becomes apparent to the
student."
Each individual pack contains one
Bankbook, one Book of 200 Word Bills
(the 200 basic sight words are printed on
$1, $2, $5, $10, $20, and $50 bills,) four
Reward Bills, 240 Deposit Slips, one
Certificate of Deposit, one Certificate of
Achievement,
one
Sentence-Number
Booklet, one rubber stamp, one pencil,
one stamp pad and one teacher's guide.
The materials for ten students or 25
students can be purchased at multiple
copy-type savings.
This is a new wrinkle on how to teach
a core sight vocabulary. I've tried it, and
it works better than most other sight
word approaches I've tried.
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